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PLAN	2020	
	

“Every	child	is	taught	by	a	well-	prepared,	resourced,	supported	and	effective	teacher”	
	

“Develop	and	implement	a	professional	growth	evaluation	system	for	teachers	and	leaders	that	
includes	multiple	measures	of	student	growth	and	achievement”	

	

Analyzing	Educator	Effectiveness	
	

measuring	multiple	aspects	of	practice	and	student	growth	
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Philosophy of Educator Effectiveness 
 

Effective teaching should be evaluated utilizing multiple measures, both qualitative and 

quantitative, that have been determined at the local level with both teachers and 

school-based leaders building consensus about not only effective teaching but also 

tools and rubrics for measurement. 

 

The Educator Effectiveness of the Alabama State Department of Education section 

seeks to support districts in the development, implementation, and monitoring of an 

Educator Effectiveness Process that honors the unique characteristics of the district 

while simultaneously aligning to guidelines set forth by the state. The developmental 

phase should be a collaborative process that respects the voices of both teachers and 

leaders as the team identifies data points and creates rubrics that will help in the 

measurement of teaching effectiveness. The intent of the process is to identify 

strengths and weaknesses in practice through the compilation of both qualitative and 

quantitative data for the purpose of supporting individual teacher growth over time.  

 

The members of the Educator Effectiveness team are prepared to lead districts through 

activities and conversations that help teachers and leaders to make decisions about 

an effectiveness model that aims at supporting teacher growth as they nurture students 

to grow and achieve. 

 

The final model should include a self-assessment for all teachers aligned to the 

Alabama Quality Teaching Standards and the creation of an individualized professional 

learning plan. For teachers who are in the current cycle, additional data will be collected 

from observations, analysis of instructional design, a professional showcase, surveys, 

and student assessments.  

 
  



 

Effective Teaching:  Russell County School District 

 
Effective educators are dynamic innovators who inspire and empower learners and 

prepare them for success beyond the classroom.  Through the application of strong 

classroom management techniques, effective educators maintain a positive 

learning environment that celebrates the sense of self-worth of all students. Quality 

instruction includes targeted learning goals that are defined by content standards 

and rigorous lessons to stimulate student thinking and deepen content knowledge, 

while preparing students for success beyond the classroom.  Effective educators 

engage in a cycle of collecting, analyzing and utilizing formative and summative 

data to refine teaching, learning, and the measurement of progress. 

 

Philosophy Statement: Russell County School District 
 

The focus of the Russell County School District Evaluation Model is to aid teachers 

in the identification of areas in need of growth and to provide them with the 

structures and supports necessary to increase effectiveness. The observation 

rubrics developed by Russell County Board of Education teachers and leaders align 

with instructional focuses and guide teachers and leaders in a shared understanding 

of specific attributes, actions, and outcomes aligned with each instructional strategy. 

The primary purpose of the educator effectiveness system is to support growth in 

instructional practice that will ultimately lead to continuous improvement and 

increases in student performance. 

 

 

 

 

 



Russell County School District Design Team 
 

 

We would like to acknowledge all of the time, effort and contributions from the 

members of the Russell County School District Educator Effectiveness Team.   

Dr. Brenda Coley Russell County School District Superintendent 
Tammy Barnes Russell County School District Director of Administrative Services 
Debbie Webster Russell County School District Director of Curriculum and Instruction 
Kendrick Britford Russell County School District Director of Attendance, At Risk,Safety 
Vantrice Davis Russell County School District Director of Child Nutrition Program 
Ashley Williams Russell County School District Administrative Assistant 
Shelia Baker Russell County High School Principal 
Rebecca Johnston Russell County Middle School Principal 
Paula Thompson Dixie Elementary School Principal 
Larry Saulsberry Mount Olive Primary School Principal 
Jacob Johnson Ladonia Elementary Assistant Principal 
Pat Smith Russell County School District Instructional Coach 
Akeshia Valrie Ladonia Elementary School Ladonia School 
Courtney Norman Mount Olive Primary School Media Specialist 
Korey Abercrombie Russell County High School Teacher 
Bryan Larson Dixie Elementary School Teacher 
Robin Rasmus Ladonia Elementary School Teacher 
Danielle Duke Mount Olive Intermediate School Teacher 
Carol Newsome Mount Olive Primary School Teacher 
Renee Dykes Oliver Elementary School Teacher 
Terrence Darden Oliver Elementary School Speech-Language Pathologist 
Dr. Jason Bryant Auburn University Clinical Professor 
Dr. Chris Pritchett Troy University Associate Professor 
Stephanie Dillard-McClain ALSDE Educator In Residence 
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Self-Assessment  

In Educate Alabama 

Professional Learning 

Plan (PLP) 
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Pillar II 
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Observation Protocol 

 
 

Observation(s) Walkthroughs 
 

Non-Tenured 
Teacher 

 

3 
Minimum  

30 minutes/full lesson 
(One of the observations may be announced if 

agreed upon by both the evaluator and evaluatee) 
 

Post Conference within 5 working days 
Teacher Lesson Reflection 

(see below suggested questions) 

2 
Minimum 

10 minutes or more each 
Administrator/District 

Observation Reflection will be 
provided via written or verbal 

communication 
 
 
 

Additional Walkthroughs as 
Needed 

 

Tenured Teacher 
On Cycle 

(⅓ of Staff rotating or as 
identified needing 

support) 

2  
Minimum 

30 minutes/full lesson 
(One of the observations may be announced if 

agreed upon by both the evaluator and evaluatee) 
 

Post Conference within 5 working days 
Teacher Lesson Reflection 

(see below suggested questions) 
 

Tenured Teacher 
Off Cycle 

As Needed 
Post Conference within 5 working days 

Teacher Lesson Reflection 
(see below suggested questions) 

 

As Needed 
For Professional Development 
No minimum time requirement 

Possible Conference 
Possible Lesson Reflection 

 

 

 
Teacher lesson reflection may include: 

 

1. Was the instructional objective met? How do I know students learned what was intended? 

2. Were the students productively engaged? How do I know? 

3. Did I alter my instructional plan as I taught the lesson? Why? 

4. What additional assistance, support, and/or resources would have further enhanced this lesson? 

5. If I had the opportunity to teach the lesson again to the same group of students, would I do 

anything differently? What? Why? 

 

 

 

 

 

 

 



Observation Rubrics  

 

 
There are 9 Standards that will be utilized in classroom 
observations and in collaborative discussions with teachers.      
The 9 Standards are: 
 
 

  Standard 1:  Classroom Culture and Climate 
 

  Standard 2: Procedures & Routines 

  Standard 3: Quality Instruction 

  Standard 4: Rigor 

  Standard 5: Technology 

  Standard 6: Assessment 

  Standard 7: Differentiation 

  Standard 8: Professionalism 

  Standard 9: Professional Impact 

  



Russell County School District 
Teacher Effectiveness System 

 

 
 

Performance Standard 1:  Culture and Climate 
 

Culture and Climate addresses classroom appearance (CAP), classroom atmosphere (CAT) and 
teacher/student interactions (TSI). 
Optimal classroom culture and climate is characterized by a learning environment where student participation is 
acknowledged and useful in providing feedback in a positive manner.  The classroom is attractive, inviting and 
organized in such a way that it is conducive to learning and allows free student/teacher movement for learning 
activities. An atmosphere that promotes high expectations is created through enthusiasm, excitement and 
intensity of the subject.  Fairness, respect and dignity are modeled through active listening and recognition of the 
value of differing points of view. 
 

 
 

Performance Indicators: AQTS 2.2, 2.3 

The teacher: 

 creates a warm, attractive, inviting, and supportive classroom environment  
that is neat, organized and free of safety hazards (CAP)  

 arranges the classroom desks so they are conducive for the learning 
activities and allows for student/teacher movement throughout the room (CAP) 

 arranges classroom materials and resources to facilitate group and  
individual activities (CAT) 

 exhibits a high level of enthusiasm, excitement and intensity for their  
subject (CAT) 

 communicates the importance of learning and conveys an expectation of  
high levels of student effort (CAT) 

 facilitates a positive environment by modeling caring, fairness and respect (CAT) 

 acknowledges student participation by using positive feedback (TSI) 

 when applicable, recognizes the value of differing points of view (TSI) 

 exhibits high levels of respect & dignity demonstrated by active listening and healthy 
dialogue (TSI) 

 

 

Level I Level II Level III Level IV 
It is not evident that 
the teacher’s classroom 
is conducive to 
learning, creates an 
atmosphere that sets 
high expectations for 
students, promotes 
caring, trust respect 
and fairness, fosters 
positive teacher and 
student interactions   

It is  somewhat 
evident that the 
teacher’s classroom is 
conducive to learning, 
creates an atmosphere 
that sets high 
expectations for 
students, promotes 
caring, trust respect 
and fairness, fosters 
positive teacher and 
student interactions   

It is evident that the 
teacher’s classroom is 
conducive to learning, 
creates an atmosphere 
that sets high 
expectations for 
students, promotes 
caring, trust respect 
and fairness, fosters 
positive teacher and 
student interactions   

It is very evident that 
the teacher’s classroom 
is conducive to 
learning, creates an 
atmosphere that sets 
high expectations for 
students, promotes 
caring, trust respect 
and fairness, fosters 
positive teacher and 
student interactions   
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Performance Standard 2:  Procedures and Routines  
Procedures and Routines addresses instructions/transitions/connections (ITC), communication and 
consistency (CAC), maximizes instructional time (MIT), and addresses negative behavior (ANB) 
 

A smoothly functioning classroom is a prerequisite to high quality instruction and active student engagement. 
Established and monitored routines and procedures ensures a smooth operation of the classroom and the 
efficient use of time. The establishment of effective routines, and success in teaching students to employ them, 
creates a classroom that “runs itself”.  
 

 

Performance Indicators:  AQTS 2.1, 2.3, 2.5 

 

The teacher: 

 gains students’ attention before initiating instructions/clarifications (IST) 

 transitions quickly between tasks/ makes clear connections between tasks/ 
checks for understanding of the task (IST) 

 establishes and communicates clear expectations for implementing  
classroom rules, routines and procedures (CAC) 

 prepares classroom materials and resources to facilitate group and 
individual activities (CAC) 

 enforces rules, routines and procedures regularly and appropriately (CAC) 

 maximizes instructional time by using effective routines and procedures  
(Ex. attention signals, handing out/taking up supplies and transitioning from partners to 
group, etc.) (MIT) 

 uses both verbal (ex. social cues, one-on-one discreetly) and non-verbal 
(ex. proximity) techniques to redirect negative behavior, when applicable (ANB) 

 
 
 
 
 
 
 
 

Level I Level II Level III Level IV 
It is not evident that 
the teacher gives clear 
instructions and makes 
connections between 
tasks, establishes clear 
expectations for rules, 
routines and 
procedures and 
enforces them regularly 
and appropriately, 
maximizes instructional 
time and addresses 
negative behavior when 
applicable 

It is  somewhat 
evident that the  
teacher gives clear 
instructions and makes 
connections between 
tasks, establishes clear 
expectations for rules, 
routines and 
procedures and 
enforces them regularly 
and appropriately, 
maximizes instructional 
time and addresses 
negative behavior when 
applicable 

It is evident that the  
teacher gives clear 
instructions and makes 
connections between 
tasks, establishes clear 
expectations for rules, 
routines and 
procedures and 
enforces them regularly 
and appropriately, 
maximizes instructional 
time and addresses 
negative behavior when 
applicable 

It is very evident that 
the teacher gives clear 
instructions and makes 
connections between 
tasks, establishes clear 
expectations for rules, 
routines and 
procedures and 
enforces them regularly 
and appropriately, 
maximizes instructional 
time and addresses 
negative behavior when 
applicable 
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Performance Standard 3:  Quality Instruction 

Quality Instruction addresses content knowledge (CK), introduction of lesson (IOL), flow of the lesson 
(FOL), student engagement (SE), and incorporation of standards (IOS). 
 

Educators must possess knowledge/understanding of the standards in the Alabama Course of Study for their 
content area. They utilize this knowledge to effectively plan/sequence instruction to promote student learning. 
Established learning targets are achieved through coherent lessons that include purposeful segments of the 
lesson and research based strategies and activities. Quality instruction involves the teaching of reading/writing 
anchor standards, mathematical practices, and other content area standards.  

 
Performance Indicators: AQTS 1.1, 1.2, 1.3, 1.4, 2.5, 2.6, 2.7, 3.1, 3.2, 3.3, 3.4, 3.5, 3.6 
 

The teacher: 
 demonstrates deep knowledge of subject matter & content standards (CK) 

 designs the lesson so students are engaged in differentiated content fully aligned to the           
learning target(s) and standard(s) (CK) 

 explains content clearly and accurately, and connects the information with students’ 
knowledge/experiences (CK) 

 makes clear connections to previous and/or future learning (IOL) 

 communicates clearly the learning target(s) aligned with the rigor of the standards (IOL) 

 shares pathway to learning (highlights key activities of the day) that are aligned to               

learning target(s) and standard(s) (IOL) 

 designs the lesson that each component (beginning, middle, end and/or whole group,             

small group, centers and/or 5 E’s in Science) has a distinct purpose(s) (FOL) 

 utilizes a variety of research based instructional strategies and resources that match the    

purpose of each part of the lesson (FOL) 

 scaffolds instruction and models expectations when appropriate (FOL) 

 facilitates opportunities for rigorous discourse (SE) 

 provides opportunities for students to TWIRL (Talk, Write, Investigate, Read, Listen) (SE) 

 incorporates Reading and/or Writing anchor standards (IOS) 

 plans instruction that reflects integration of other content areas (IOS) 

 Math Only: Incorporates the 8 mathematical practices (IOS) 

Level I Level II Level III Level IV 
It is not evident that 
the teacher has deep 
content knowledge of 
the standards, designs 
lessons that include an 
intro, RB strategies that 
match each segment of 
the lesson, ensures 
that students are 
engaged in challenging 
content/ rigorous 
discourse and 
integrates other content 
areas  

It is  somewhat 
evident that the 
teacher has deep 
content knowledge of 
the standards, designs 
lessons that include an 
intro, RB strategies that 
match each segment of 
the lesson, ensures 
that students are 
engaged in challenging 
content/ rigorous 
discourse and 
integrates other content 
areas 

It is evident that the 
teacher has deep 
content knowledge of 
the standards, designs 
lessons that include an 
intro, RB strategies that 
match each segment of 
the lesson, ensures 
that students are 
engaged in challenging 
content/ rigorous 
discourse and 
integrates other content 
areas   

It is very evident that 
the teacher has deep 
content knowledge of 
the standards, designs 
lessons that include an 
intro, RB strategies that 
match each segment of 
the lesson, ensures 
that students are 
engaged in challenging 
content/ rigorous 
discourse and 
integrates other content 
areas  
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Performance Standard 4:  Rigor 
Rigor addresses rigorous questioning (RQ), rigorous text and task (RTT), maximizing instructional time (MIT), and 
real world application (RWA). 
 

In order for students to achieve high levels of learning, teachers must plan and align the content of the lesson with the rigor 
of the standard and provide opportunities for students to engage in class discussions, activities and various levels of DOK  
(Depth of Knowledge) questioning.  Learning activities have reasonable time allocations and represent significant cognitive 
challenge.  Students should be provided multiple opportunities to connect their own learning to real world 
situations/applications. 

 

 
 

Performance Indicators: 1.1, 1.2, 1.3, 1.4, 2.6, 2.7, 3.5, 3.6, 4.9, 4.10 

 

The teacher: 
 provides opportunities for all students to engage in DOK level 2 &3 questioning daily and DOK 

level 4 projects/tasks during the year (RQ) 

 utilizes questioning techniques to give students equitable opportunities to respond and participate 
in answering questions and classroom discussions/activities (RQ) 

 includes justification and explanation as part of daily expectations (RQ) 

 aligns the content of the lesson with the rigor of the standard (RTT) 

 provides opportunity for students to think critically and actively engage in rigorous discussions, 
text, activities, assignments (RTT) 

 appropriately paces the lesson so that students have the time needed to actively engage with and 
reflect upon their learning (MIT) 

 designs the lesson to provide multiple opportunities for students to connect learning to real world 
applications (when applicable) (RWA) 

 
 
 
 
 
 
 
 
 
 
 
 
 

Level I Level II Level III Level IV 
It is not evident that 
the teacher utilizes 
higher level 
questioning, rigorous 
text, task and 
discussions to inspire 
students to think 
critically and connect 
content learned to real 
world applications  

It is  somewhat 
evident that the 
teacher utilizes higher 
level questioning, 
rigorous text, task and 
discussions to inspire 
students to think 
critically and connect 
content learned to real 
world applications 

It is evident that the 
teacher utilizes higher 
level questioning, 
rigorous text, task and 
discussions to inspire 
students to think 
critically and connect 
content learned to real 
world applications 

It is very evident that 
the teacher utilizes 
higher level 
questioning, rigorous 
text, task and 
discussions to inspire 
students to think 
critically and connect 
content learned to real 
world applications 
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Performance Standard 5:  Technology 

Technology addresses teacher use of technology (TUT) and student use of technology (SUT). 
 
Effective technology use enhances student learning by integrating available, emerging technology in meaningful 
and engaging ways.  Effective educators model ethical and responsible technology and internet use and hold 
students accountable to do the same.  Efficient technology use includes integrating both physical and virtual 
electronic resources. 
 

 
 

Performance Indicators: 1.2, 1.3, 1.4, 2.3, 2.6, 2.7, 2.10, 3.1, 3.2, 3.3, 3.7, 3.8,   
                                             4.10, 5.1, 5.4, 5.5 
 

The teacher: 

 models ethical technology and internet use (TUT) 

 incorporates technology tools that enhance and invigorate the lesson (TUT) 

 incorporates virtual learning as options to students in order to expose them to meaningful learning 
experiences outside the classroom (TUT) 

 utilizes technology resources such as websites, STI, teacher face book pages, etc. as an 
extension of learning and communication (TUT) 

 incorporates student use of technology (SUT) 

 facilitates student use of a variety of  technology tools often enough that students are proficient 
with classroom devices (SUT) 

 provides feedback to students through technology (SUT) 
 
 
 
 
 
 
 
 
 
 

Level 1 Level 2 Level 3 Level 4 
It is not evident that 
the teacher models 
ethical technology and 
internet use, 
incorporates both 
student and teacher 
use of technology to 
increase engagement 
and rigor of the lesson 
and provides 
communication/ 
feedback to students 
through technology 

It is  somewhat 
evident that the 
teacher models ethical 
technology and internet 
use, incorporates both 
student and teacher 
use of technology to 
increase engagement 
and rigor of the lesson 
and provides 
communication/ 
feedback to students 
through technology 

It is evident that the 
teacher models ethical 
technology and internet 
use, incorporates both 
student and teacher 
use of technology to 
increase engagement 
and rigor of the lesson 
and provides 
communication/ 
feedback to students 
through technology 

It is very evident that 
the teacher models 
ethical technology and 
internet use, 
incorporates both 
student and teacher 
use of technology to 
increase engagement 
and rigor of the lesson 
and provides 
communication/ 
feedback to students 
through technology 
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Performance Standard 6:  Assessment 

Assessment addresses formal and informal assessments (FIA), utilizing data to drive instruction (UDI), 
communication, critique and feedback (CCF) and student ownership of data (SOD).  
 

The teacher utilizes multiple methods to regularly measure student progress, provide feedback and adjust 
instruction to meet the various learning needs of students.  The teacher guides students in self- assessment and 
peer critiques and feedback to instill a sense of responsibility for monitoring their own learning.  Assessment is 
recognizes as an integral part of each part of the lesson, not just something they do at the end of the class 
period. 
 

 
 

Performance Indicators: 2.5, 2.8, 2.9, 2.10, 2.11, 3.2 

 

The teacher: 

 plans a variety of formal and informal assessments to determine level of mastery and to 
determine individual student needs and progress (FIA) 

 gathers, analyzes, and uses data to measure progress, guide content, differentiate instruction 
and provide feedback (UDI) 

 provides timely/accurate feedback to students and parents in order to allow opportunities for 
improvement (CCF) 

 promotes opportunities for peer critiques/feedback (CCF) 

 maintains evidence of learning performance to communicate student progress towards a specific 
learning goal (CCF) 

 helps students learn to self-assess and monitor their own progress toward learning 
targets/encourages student ownership of data  (SOD) 

 
 
 
 
 
 
 
 

Level 1 Level 2 Level 3 Level 4 
It is not evident that 
the teacher plans a 
variety of formal and 
informal assessments, 
utilizes data to inform 
content and delivery 
methods, provides 
timely feedback to 
students and parents, 
engages students in 
peer critiques/ 
feedback 

It is  somewhat 
evident that the 
teacher plans a variety 
of formal and informal 
assessments, utilizes 
data to inform content 
and delivery methods, 
provides timely 
feedback to students 
and parents, engages 
students in peer 
critiques/ feedback 

It is evident that the 
teacher plans a variety 
of formal and informal 
assessments, utilizes 
data to inform content 
and delivery methods, 
provides timely 
feedback to students 
and parents, engages 
students in peer 
critiques/ feedback 

It is very evident that 
the teacher plans a 
variety of formal and 
informal assessments, 
utilizes data to inform 
content and delivery 
methods, provides 
timely feedback to 
students and parents, 
engages students in 
peer critiques/ 
feedback 
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Performance Standard 7:  Differentiation 
Differentiation addresses differentiation of the lesson (DOL), flexible grouping strategies (FGS), and 
utilization of data (UOD). 
 
An effective teacher possesses both flexibility and responsiveness.  The teacher is able to adjust the design of 
her lesson based on student interest (teachable moments), misunderstandings of the content, and informal 
assessments throughout the lesson that indicate mastery/non-mastery of the learning targets.  The teacher 
provides opportunities for remediation and enrichment based on student understanding of the material.  Fluid 
small groups are utilized as a method to help students attain mastery, along with activities and materials that 
provide the appropriate level of challenge.    
 

 
 

Performance Indicators: 2.4, 2.7, 2.11, 4.6, 4.8, 4.10 

 

The teacher: 

 differentiates the instructional content, and/or process, and/or product to meet individual 
developmental needs and to accommodate various learning/personality styles (DIF) 

 provides opportunities for remediation, enrichment, and acceleration to further student 
understanding of material (DIF) 

 utilizes flexible grouping strategies to encourage appropriate peer interaction (DIF) 

 utilizes assessment data to provide activities at the appropriate level of challenge for students 
(DIF) 

 
 
 
 
 
 
 
 
 
 
 
 
 

Level 1 Level 2 Level 3 Level 4 
It is not evident that 
the teacher utilizes data 
to differentiate the 
lesson, provides 
opportunities for 
remediation, 
enrichment and 
acceleration, utilizes 
flexible grouping 
strategies and plans 
lessons at the 
appropriate level of 
challenge 

It is  somewhat 
evident that the 
teacher utilizes data to 
differentiate the lesson, 
provides opportunities 
for remediation, 
enrichment and 
acceleration, utilizes 
flexible grouping 
strategies and plans 
lessons at the 
appropriate level of 
challenge 

It is evident that the 
teacher utilizes data to 
differentiate the lesson, 
provides opportunities 
for remediation, 
enrichment and 
acceleration, utilizes 
flexible grouping 
strategies and plans 
lessons at the 
appropriate level of 
challenge 

It is very evident that 
the teacher utilizes data 
to differentiate the 
lesson, provides 
opportunities for 
remediation, 
enrichment and 
acceleration, utilizes 
flexible grouping 
strategies and plans 
lessons at the 
appropriate level of 
challenge  
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Performance Standard 8:  Professionalism 
Professionalism addresses student information management (SIM), punctuality and attendance (PAD), professional 
interactions & communication (PIC), social media/technology use (MTU), teacher dress code (TDC), professional learning 
(PL),  supervision of students (SOS), lesson planning (LP) and guidelines/procedures (GAP). 

 

Performance Indicators: 2.10, 5.1, 5.2, 5.4, 5.5  

 
The teacher: 

 post grades by deadlines, updates grades weekly, utilizes comment tool for feedback to students/parents (SIM) 

 submits attendance on time (SIM) 

 addresses discrepancies in student information proactively (SIM) 

 follows policy for posting grades/has sufficient activities in each category (SIM) 

 attends work on a consistent basis (PAA) 

 rarely tardy for work (PAA) 

 consistently proactive in communication with stakeholders, providing both positive and negative feedback (PIC) 

 regular attendance at after school community involvement events (PIC) 

 plans learning activities for parents (PIC) 

 interactions with stakeholders are professional and positive (PIC) 

 seeks solutions in the face of negativity (PIC) 

 appropriate personal use of social media/technology to complete job responsibilities (MTU) 

 represents and promotes the school district in a positive manner (MTU) 

 consistently meets system expectations for personal hygiene and professional dress (TDC) 

 when t-shirts are appropriate to wear, they must promote the school and/or school sponsored events (TDC) 

 continually engages in a high level of professional growth and contributes to the development of others and the 

well-being of the school/community (PL) 

 maintains supervision of students and is observant of all arising situations the entire time students are in teachers 

care/ is proactive and intentional about addressing issues as they arise (SOS) 

 submits lesson plans consistently in a timely manner (LP) 

 aligns lesson plans with state/common core standards (LP) 

 adjust lesson plans as needed throughout the week (LP) 

 is well versed in federal, state, local policies, and ethical requirements (GAP) 

 complies with federal, state, local and ethical requirements (GAP) 

 carries out duties in accordance to federal, state, local policies/laws/procedures (GAP) 

 follows/adapts to the school’s and district’s mission and vision (GAP) 

 

 

Level I Level II Level III Level IV 
It is not evident that the 

teacher post grades/ 
attendance/lesson plans in 
an accurate and timely 
manner, comes to work 
consistently and is rarely 
tardy, maintains regular and 
positive interactions with 
stakeholders, engages in 
appropriate social 
media/technology use, 
dresses professionally, 
supervises students, and 
follows local, state and 
federal guidelines 

It is  somewhat evident 
that the teacher post grades/ 
attendance/ lesson plans in 
an accurate and timely 
manner, comes to work 
consistently and is rarely 
tardy, maintains regular and 
positive interactions with 
stakeholders, engages in 
appropriate social 
media/technology use, 
dresses professionally, 
supervises students, and 
follows local, state and 
federal guidelines  

It is evident that the 

teacher post grades/ 
attendance/lesson plans in 
an accurate and timely 
manner, comes to work 
consistently and is rarely 
tardy, maintains regular and 
positive interactions with 
stakeholders, engages in 
appropriate social 
media/technology use, 
dresses professionally, 
supervises students, and 
follows local, state and 
federal guidelines 

It is very evident that the 

teacher post grades/ 
attendance/lesson plans in 
an accurate and timely 
manner, comes to work 
consistently and is rarely 
tardy, maintains regular and 
positive interactions with 
stakeholders, engages in 
appropriate social 
media/technology use, 
dresses professionally, 
supervises students, and 
follows local, state and 
federal guidelines 
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Performance Standard 9:  Professional Impact 
In every good school, there are teachers whose vision extends beyond their own classrooms-even beyond their own teams or 
departments. Such teachers recognize that students’ school experiences depend not only on interaction with individual 
teachers at their school, but also in interactions across the district.  These interactions prompts these teachers to want to 
influence change. Sometimes on their own initiative and sometimes within a more formal structure, these professionals find a 
variety of ways to exercise teacher leadership. 

 

The teacher participates in the following school/district sponsored activities: 

 
Directions:  Check all that apply 
 

____ACIP Leadership Team 
____Technology Facilitators 
____District Team 
____Department Heads/ Grade Level Leaders  
____Coordinates a fundraiser for the school or charity  
____Attends board meetings  
____Attends extracurricular activities for students (ex. dance recitals, baseball games)  
____Recruiting community stakeholders for financial and academic support  
____Attends professional development in addition to district/school requirements  
____Serves on a school committee 
____Volunteering for additional duties outside of required expectations  
____Leads turn-around professional development  
____Participates in Master Classroom  
____Mentors a new teacher 
____Supervises a student teacher 
____Additional professional certifications  
____Attempts National Board Certification 
____Participates in after school activities (ex. Fall Festival, parent involvement meetings, keeping gate at games, etc.) 
____Tutors before or after school outside of paid tutoring program  
____Sponsors a club/organization 
____Writes a grant 
____Coaches or sponsors a school affiliated sports team, band, club, etc 
____Serves as a teacher leader on school, district, state, or national level 
____Other principal approved activity:  _______________________________________ 
____Other principal approved activity:  _______________________________________ 
____Other principal approved activity:  _______________________________________ 
 

 

 

Level I Level II Level III Level IV 
It is not evident that the 

teacher participates in 
activities that not only 
promote their personal 
growth, but also the growth 
of their colleagues, school 
and district. 

 

It is somewhat evident 
that the teacher participates 
in activities that not only 
promote their personal 
growth, but also the growth 
of their colleagues, school 
and district. 

It is evident that the 

teacher participates in 
activities that not only 
promote their personal 
growth, but also the growth 
of their colleagues, school 
and district. 

It is very evident that the 

teacher participates in 
activities that not only 
promote their personal 
growth, but also the growth 
of their colleagues, school 
and district. 

 



Classroom Observation Rubric Reflection Questions 
 

Standard 1:  Classroom Climate and Culture 

1. How can your desk arrangement enhance your lesson?   
 

2. Why is it important to consider how you arrange your desk and materials? 
 

3. How would you reply to the following statement:  These kids can’t ___________________. 
 

4. Give some examples of ways that your students would know that you have a passion for your subject and 
for their learning. 
 

 

Standard 2:  Routines 
1. How are your rules, routines, and procedures communicated to your students? 

2. Give some examples of age appropriate rules/consequences and procedures. 

3. What routines are established for distributing and collecting materials to maximize instructional time? 

4. In what ways do you hold your students accountable for following rules, procedures, and routines? 

5. How do you respond to students’ disruptive behavior?  

6. What specific routines, procedures, rules would you consider to correct ______________? 

Standard 3:  Quality Instruction 

1. What resources do you see as a priority in planning quality instruction? 

2. How do you decide which research-based strategies to use for each component of the lesson? 

3. How do you build background knowledge/activate prior interests to help students connect previous and 

future learning? 

4. When planning your lessons, how do you account for effective transitions from one component to the next? 

5. How do you maintain active learning and interest throughout a lesson? How do you respond when 

engagement is tapering off? 

6. What methods do you utilize to assess mastery? How are they used to adjust instruction? 

 

Standard 4:  Rigor 

1. What are ways to have students prove answers with evidence from the text? 

2. How can you get your students to critically analyze the content both orally and in writing?  Ex: Bring them 

from DOK I to DOK II and III 

3. What ways do you incorporate real-world applications to class discussions? 

4. How can you steer away from teacher-led to peer-led discussions? 

 

Standard 5:  Technology 
1. How do you decide what technology to implement in your lessons?  

2. How does (or how can) technology in your classroom allow students to own and shape their learning?  

3. Are students collaborating with one another, teacher, or others through technology?  

4. How do you align the use of technology to the content standard?  

5. What supports are in place in the classroom to encourage students to use technology safely, legally, and 

ethically?  

 

 

 



Standard 6:  Assessment 
1. What types of assessment do you use in your classroom regularly? What level DOK questions are asked 

on these assessments?  

2. What are some examples of feedback you give to your students and their parents? Are students given the 

opportunity to reflect and improve based on this feedback?  

3. How do you use assessment in planning your instruction? Are your assessments developmentally 

appropriate for your students?  

4. How do you encourage student ownership of their work? How do you help students improve their 

understanding? 

5. What types of peer opportunities do you include in your assessment process?  

 

Standard 7:  Differentiation 
1. What kind of tools and strategies have you used to identify differences in students’ learning? 

2. In developing lessons and strategies for learning, what differences among learners have you considered? 

3. Describe how you have aligned the lesson content to the individual needs of the students? 

4. In reflecting on the lesson and student performance, how did the lesson/assignment meet the needs of 

each student?  What would you change?  How will this affect tomorrow’s lesson? 

 

Standard 8:  Professionalism 
1. What are the deadlines for posting grades and submitting attendance? 

 

2. How do you handle difficult conversations with parents/ 
 

3. What is the districts mission statement? 
 

4. What is appropriate technology use by a teacher? 
 

Standard 9:  Professional Impact 
1. How does your involvement in school activities, events and committees impact others? 

 

2. What is the most rewarding thing that you have participated this school year? 
 

3. Are there any other opportunities that you would be interested in next school year? 
 

 

 

 



Performance Standard 1:  Classroom Climate and Culture 
The Teacher: The Student: 
Classroom Appearance (CAP) 
*creates a warm, inviting, and supportive environment that is organized and free of safety 
hazards 
*arranges the desk so they are conducive for the learning activities and allows for 
student/teacher movement throughout the room 

Classroom Appearance (CAP) 
*is sitting in a neat, uncluttered environment 
*is able to move throughout the classroom 
*can see the screen and board/lighting is appropriate   

Classroom Atmosphere (CAT) 
*arranges classroom materials and resources to facilitate group and individual activities 
*exhibits a high level of enthusiasm and intensity for their subject 
*communicates the importance of learning and high levels of student effort 
*facilitates a positive environment by modeling caring, fairness & respect 

Classroom Atmosphere (CAT) 
*participates in learning experiences that are positive and displays a positive attitude 
about the classroom & learning. 
*are willing to take risks without fear of negative feedback 
*knows and strives to meet high expectations of teacher 

Teacher & Student Interactions (TSI) 
* acknowledges student participation by using positive feedback 
*when applicable, recognizes the value of differing points of view 
*exhibits high levels of respect & dignity demonstrated by active listening. 

Teacher & Student Interactions (TSI) 
*is listening as the teacher and their peers talk and express ideas, answer questions, etc. 
*speaks and interacts respectfully with teacher & peers 

Performance Standard 2: Routines  
The Teacher:  The Student: 
Instructions/Transitions/Connections (IST) 
*gains student attention before initiating instructions/ clarifications.  
*transitions quickly between task/ makes clear connections/checks for understanding of the 
task 

Instructions/Transitions/Connections (IST) 
*clearly understands the assignments/directions  
*is able to see the relationship of each part of the lesson to the main outcomes for the 
day 

Communication and Consistency (CAC) 
*establishes/communicates clear expectations for implementing classroom rules and 
procedures  
*prepares classroom materials and resources to facilitate group and individual activities 
* enforces rules, routines and procedures regularly and appropriately 

Communication and Consistency (CAC) 
*knows and understands routines and procedures 
*strives to meet the expectations of the teacher 
*knows that rules/consequences are fair, clear, and consistently applied 

Maximizes Instructional Time (MIT) 
*maximizes instructional time by using effective routines and procedures (Ex. attention 
signals, handing out/taking up supplies and transitioning from partners to group, etc.) 

Maximizes Instructional Time (MIT) 
*demonstrates understanding of routines/ procedures 
*ensures transitions & routines are accomplished smoothly 

Addresses Negative Behavior (ANB) 
*uses appropriate verbal and nonverbal techniques to redirect negative behavior.  

Addresses Negative Behavior (ANB) 
*self corrects or makes adjustments after redirection 

Performance Standard 3: Quality Instruction 
The Teacher: The Student:  
Content Knowledge (CK) 
*demonstrates deep knowledge of subject matter & content standards 
*designs challenging lessons fully aligned to the learning target (s) and standard(s) 
*explains content clearly in a manner in which students can comprehend 

Content Knowledge (CK) 
*is exposed to clear/accurate information  
*is engaged in challenging but attainable work aligned to learning target(s)/ standard(s) 
*seems to understand the presentation of content 

Introduction of Lesson (IOL) 
*makes clear connections to students prior knowledge and/or future learning 
*communicates clearly the learning target(s) aligned with the rigor of the standards 
*shares pathway to learning (highlights key activities of the day) 

Introduction of Lesson (IOL) 
*understands how the lesson builds from previous lessons *understands what they need 
to know by the end of lesson 
*understands how he/she will learn or what he/she needs to know 

Flow of the Lesson (FOL) 
*demonstrates by design of the lesson that each component has a distinct purpose(s)  
*utilizes a variety of  strategies/resources that match the purpose of each part of the lesson 
*scaffolds instruction and models expectations when appropriate 

Flow of the Lesson (FOL) 
*participates in a variety of meaningful activities/strategies that help students achieve 
the learning targets  
*when appropriate, is exposed to modeling and scaffolding of the content 

Student Engagement (SE) 
*facilitates opportunities for rigorous discourse  
*provides opportunities for students to TWIRL(talk, write, investigate, read, listen) 

Student Engagement (SE) 
*is actively engaged in the lesson 
*has opportunities to talk, write, investigate, read, listen 

Incorporation of Reading and/or Math Standards/Cross Curricular (IOS) 
*incorporates Reading and/or Writing anchor standards 
*plans instruction that reflects integration of other content areas 
*Math only: incorporates the 8 mathematical practices 

Incorporation of Reading and/or Math Standards/Cross Curricular (IOS) 
*is reading and writing as  part of instruction 
*is exposed to cross curricular projects/content 
*(Math) is using at least one of the 8 mathematical practices   



Performance Standard 4: Rigor 
The Teacher:  The Student: 
Rigorous Questioning (RQ) 
*provides opportunities for all students to engage in DOK level 2 &3 questioning daily and 
DOK level 4 projects/tasks during the year 
*utilizes questioning techniques to give students equitable opportunities to respond  
*includes justification and explanation as part of daily expectations 

Rigorous Questioning (RQ) 
*is asked/responds to questions that require higher order thinking and understanding 
*has opportunity to justify/explain their answers 
*is held accountable at various times during the lesson 

Rigorous Text and Task (RTT) 
*aligns the content of the lesson with the rigor of the standard 
*provides opportunity for students to engage in rigorous discussions, text, activities, 
assignments 

Rigorous Text and Task (RTT) 
*is tasked with activities that are challenging but attainable   
*is engaged in coursework, discussions, and/or task that are rigorous 

Maximizing Instructional Time (MIT) 
*appropriately paces the lesson so there is time to actively engage with/reflect upon their 
learning 

Maximizing Instructional Time (MIT) 
*is actively engaged throughout the lesson and experiences little down (wasted) time  

Real World Application (RWA) 
*designs the lesson to provide multiple opportunities for students to make real world 
applications  

Real World Application (RWA) 
*is able to make connections from content to real life experiences/application 

Performance Standard 5: Technology 
The Teacher:  The Student: 
Teacher Use of Technology(TUT) 
*models ethical technology and internet use  
*incorporates technology tools that enhance and invigorate the lesson  
*incorporates virtual learning to provide meaningful learning experiences  
*utilizes tech resources as an extension of learning/communication 

Teacher Use of Technology(TUT) 
*understands ethical technology and internet use 
*is more engaged in the lesson because of the use of technology within the lesson 
*is exposed to a variety of resources because of technology  

Student Use of Technology (SUT) 
*incorporates student use of technology  
*facilitates student use of technology tools/devices often enough that students are proficient  
*provides feedback to students through technology  

Student Use of Technology (SUT) 
*has the opportunity to utilize technology either to research information, respond to 
questions, solve problems, or listen and learn new information 
*is able to monitor their progress through the use of technology 

Performance Standard 6:  Assessment 
The Teacher:  The Student: 
Formal and Informal Assessments (FIA) 
*plans a variety of formal and informal assessments to determine level of mastery and to 
determine individual student needs and progress 

Formal and Informal Assessments (FIA) 
*is able to determine progress towards mastery of the learning target(s) throughout the 
lesson  

Utilizes Data to Guide Instruction (UDI) 
* analyzes and uses data to measure progress, guide content, differentiate & provide feedback 

Utilizes Data to Guide Instruction (UDI) 
*is provided support and assistance to understand content and accomplish tasks 

Communication, Critiques and Feedback (CCF) 
*provides timely/accurate feedback to students and parents  
*promotes opportunities for peer critiques/feedback  
*maintains evidence/ is able to communicate student progress towards specific learning goal  

Communication, Critiques and Feedback (CCF) 
*student is aware of their level of performance throughout the grading period 
*participates in peer critiques and peer feedback 
*maintains a portfolio or evidence of mastery of standards and goals 

Student Ownership of Data (SOD) 
*helps students learn to self-assess and monitor their own progress toward learning 
targets/encourages student ownership of data   

Student Ownership of Data (SOD) 
*is able to select learning strategies that will aid them in mastery of the content 
*tracks their own progress towards learning targets 

Performance Standard 7: Differentiation 
The Teacher:  The Student: 
Differentiation of Lesson (DOL) 
*differentiates the instructional content, and/or process, and/or product to meet individual 
developmental needs & to accommodate various learning/personality styles  
*provides opportunities for remediation, enrichment, and acceleration  

Differentiation of Lesson (DOL) 
*is provided additional/alternative instruction and feedback at the appropriate level of 
challenge for her/his needs 

Flexible Grouping Strategies (FGS) 
*utilizes flexible grouping strategies to encourage appropriate peer interaction 

Flexible Grouping Strategies (FGS) 
*participates in small group instruction targeted to learning needs  

 Utilization of Data (UOD) 
*utilizes assessment data to provide activities at the appropriate level of challenge for 
students 

Utilization of Data (UOD) 
*is part of the data collection and assists in analyzing data 



Russell County School District:  

Roll-Out Plan for Classroom Observation Rubrics 

Fall 20XX 

 

Orientation: August – September 
 

Self-Assessment:  
 

PLP Deadline:   
 

Evidence Deadline: April 30 
 

Observation 1:  August – October 
 

Observation 2:  October – January 
 

Observation 3: January – March 
 

Close Out Summary Report Deadline: March – April 
 

Process Completed by May 15 
(March 16, 2017 Memo) 

 
 
 
 
 
All Standards will roll out for 2017-2018.  Technology will not be scored the first year of roll 
out.   
 
-Schools will provide additional PD for each rubric monthly until all have been covered 
-Administrators will practice scoring at chosen school sites for understanding of expectations 
and consistency in scoring. 


